CHAPTER V
CONCLUSION AND SUGGESTION

A. Conclusion

Based on the findings and discussion presented in the previous chapter, two
conclusions can be drawn regarding the use of digital media in English teaching at
MTsN 1 Bukittinggi.

First, regarding the types of digital media used by the English teacher, the
classroom observations identified two digital media, represented by codes DM1
and DM2. DM1 was used in both observations, while DM2 was used in the second
observation. The media were used to provide English materials and support
classroom activities, especially listening and speaking activities. Based on
Laurillard’s (2002) classification, the observed use of DMI1 was classified as
narrative media and communicative media, while DM2 was classified as narrative
media. There was not enough evidence in the observations to classify the observed
media as interactive, adaptive, or productive media.

The observation findings also show that the same digital media can be used
for different classroom activities. DM1 was used to provide English material in
both observations, but in the second observation it was also used to support
communication through speaking with a native speaker. This shows that the
classification of digital media in this study was based on how the media were used
during the teaching activities. Therefore, the use of digital media was related to the
activities carried out in each lesson.

Second, regarding the constraints faced by the English teacher in using digital

media, the findings identified two main codes, C1 and C2, with supporting codes
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C1.2, C1.3, C1.4, and C2.2. These constraints were categorized as school-
level constraints related to lack of accessibility. The findings under C1 showed that
the use of students’ mobile phones was controlled by school rules and required
permission and supervision. The findings under C2 showed that projector
availability was limited in some classrooms, so the teacher sometimes needed to
borrow or share the equipment or use an alternative facility. At the same time, the
interview data did not provide sufficient evidence that teacher competence,
attitudes toward technology, training, or time were actual constraints in this study.
The findings were verified by comparing the interview data with the available
information about school facilities and support.

The findings also show that these constraints did not completely stop the
teacher from using digital media. The teacher managed the conditions by asking
for permission before students used mobile phones, controlling their use during the
lesson, and using alternative facilities when projectors were not directly available.
This shows that the use of digital media was still possible, although the teacher
needed to adjust the teaching situation according to the conditions of the school.

Overall, this study shows that the use of digital media in the observed English
teaching activities was closely related to the classroom situation and the conditions
of access provided by the school. The findings describe the digital media identified
through classroom observation and the constraints reported by the teacher based on

the research data.



62

B. Suggestion

Based on the findings of this study, several suggestions are proposed.

1. For English Teacher

The English teacher is encouraged to continue selecting digital media
based on the learning activities and students’ needs. The teacher can consider the
type of activity, the English skill being practiced, and the facilities available before
using a particular digital medium. When digital activities require students to use
mobile phones, the teacher can make clear plans for permission, supervision, and
classroom control. The teacher can also prepare an alternative activity or facility
when a projector or other equipment is not available. These steps may help the
teaching process continue when the school conditions are different from the initial

plan..

2. For the School

The school is expected to continue supporting the use of digital media in
English teaching. Clear procedures for the educational use of students’ mobile
phones may help teachers manage digital activities more easily. The school can
also improve access to projectors and other shared facilities so that teachers do not
need to depend too much on borrowing or changing classrooms when using digital
media. Good communication between teachers and school staff can also help

teachers prepare digital-media activities according to school regulations.

3. For Future Researchers
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Future researchers may conduct similar studies with more English
teachers and more classroom observations to obtain broader data about the use of
digital media. Future studies may also examine other school contexts or include
students’ perspectives to provide additional information about digital media use in
English teaching. Researchers may also examine the use of a particular digital
medium in more detail or investigate how the use of digital media differs across
different teaching situations.provide additional information about digital media use

in English teaching.
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