CHAPTER V

CONCLUSION AND SUGGESTION

A. Conclusion

The study explored the factors that influence English teachers’
perceptions of the urgency of TPACK in English language teaching at SMK
Negeri 1 Rejang Lebong. The findings reveal that all four participants
consistently perceived TPACK as important, necessary, and urgent. However,
this perception does not exist in isolation. It is actively shaped by the interaction
of six contextual and professional factors: professional development
experiences, school infrastructure and resource availability, teaching experience
and student characteristics, teacher competence and attitudes toward
technology, generational gap between teachers and students, and government
policy on student device use.

Among these factors, curriculum demands from the Deep Learning
policy created a shared institutional urgency that positioned TPACK as a
professional obligation rather than a personal choice. At the same time, the
absence of TPACK-specific professional development meant that this
obligation was not accompanied by the conceptual or practical support teachers
needed to act on it meaningfully. School infrastructure consistently emerged as
the most concrete constraint on implementation: teachers who perceived
TPACK as urgent and possessed the will to integrate technology were regularly
limited by unreliable internet access, shared projectors, and the absence of

student devices.
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Teaching experience in a vocational context contributed a distinctive
dimension to these perceptions. Teachers' awareness of variation in student
digital readiness across vocational programs shaped how they designed
TPACK-integrated activities, with many arriving intuitively at a content-first
planning sequence that reflects the TPACK intersection in practice. Teacher
competence and attitudes toward technology further mediated these
perceptions, with self-efficacy in technology use functioning as a confidence
multiplier that made TPACK feel more actionable for some teachers and more
daunting for others. The generational gap between teachers and students added
a layer of psychological complexity, experienced by some as professional
vulnerability and reframed by others as a collaborative pedagogical opportunity.

Overall, the findings suggest that teachers' perceptions of TPACK
urgency are not simply a matter of individual belief or motivation. They are
shaped through the interaction of individual, institutional, and policy-level
factors that either enable or constrain meaningful technology integration. These
teachers do not need to be convinced that TPACK matters. What they need is a
school system that genuinely supports them in acting on that conviction.

Overall, the findings suggest that teachers’ perceptions of TPACK
urgency are shaped through the interaction of individual, institutional, and
contextual factors. Understanding these factors is important for supporting
meaningful technology integration in vocational school settings, particularly in
contexts where teachers demonstrate strong commitment but continue to face

structural limitations.
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B. Suggestion

Based on the findings of this study, several suggestions are proposed.

First, for school administrators and educational stakeholders, greater
attention should be given to the infrastructural conditions that support
technology-integrated teaching. The findings show that teachers already
recognize the importance of TPACK and demonstrate a willingness to integrate
technology into their instruction. Therefore, efforts should focus not only on
encouraging technology use but also on providing the resources necessary to
make such integration sustainable. Improving internet accessibility, expanding
technological facilities beyond the computer laboratory, and ensuring the
availability of classroom equipment may help teachers implement TPACK
more effectively.

Second, professional development programs should move beyond
general technology training and provide opportunities that specifically address
the integration of technology, pedagogy, and content knowledge. The
participants demonstrated practical experience with technology use, yet none
reported receiving formal TPACK-focused training. Workshops and training
activities that explicitly connect technological tools with English language
pedagogy may help teachers develop a more systematic understanding of
TPACK and strengthen their confidence in applying it.

Third, English teachers are encouraged to continue exploring technology
integration in ways that remain responsive to their students’ needs and

vocational backgrounds. The findings suggest that meaningful technology
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integration occurs when teachers adapt digital tools to authentic learning
contexts rather than wusing technology solely to satisfy curriculum
requirements. Continued collaboration among teachers may also provide
opportunities to share strategies and overcome common challenges.

Finally, future researchers may examine how teachers’ perceptions of
TPACK urgency are reflected in actual classroom practices. Studies involving
a larger number of vocational schools or different geographical contexts may
also contribute to a broader understanding of how institutional and contextual

factors shape technology integration in English language teaching.



70

BIBLIOGRAPHY

Bandura, A. (1986). Social Foundation of Thought and Action: A Social Cognitive
Theory. Standford University.

Cohen, L., Manion, L., & Morrison, K. (2018). Research Methods in Education
Eighth edition. In Proceedings of the National Academy of Sciences (Vol. 3,
Issue 1).
http://dx.doi.org/10.1016/j.bpj.2015.06.056%0Ahttps://academic.oup.com/bi
oinformatics/article-abstract/34/13/2201/4852827%0Ainternal -
pdf://semisupervised-
3254828305/semisupervised.ppt%0Ahttp://dx.doi.org/10.1016/j.str.2013.02.0
05%0Ahttp://dx.doi.org/10.10

Creswell, J. W. (2013). Research design : qualitative, quantitative, and mixed
methods approaches 4th Edition. In SAGE Publications Asia-Pacific Pte. Ltd.
https://doi.org/10.1177/21582440221116105

Crompton, H., Edmett, A., Ichaporia, N., & Burke, D. (2024). Al and English
language teaching : Affordances and challenges. March, 2503-2529.
https://doi.org/10.1111/bjet.13460

Ertmer, P. A., Paul, A., Molly, L., Eva, R., & Denise, W. (1999). Journal of
Research on Computing in Education Examining Teachers ’Beliefs About the
Role of Technology in the Elementary Classroom. August 2014, 37-41.
https://doi.org/10.1080/08886504.1999.10782269

Guntari, I. S., & Jatmika, S. (2023). Application of TPACK ( Tecnological
Pedagogical Content Knowledge ) in Accounting Subjects at Vocational High
School ( SMK ) Batik 1 Surakarta. 6, 843—853.

Heryani, W., Senowarsito, & Nur’Aini, S. (2024). Reflective Study on the Shift of
Teachers ’ Perception Towards ICT Integration in English Teaching. 42—58.

Icek Ajzen. (1991). The Theory of Planned Behavior. 211, 179-211.



71

Ismail, S., Kasriyati, D., Dalimunte, D. M., & Andriani, R. (2023). T eachers ’
perception of Technological Pedagogical and Content Knowledge ( TPACK )
in Teaching at Senior High School in Pekanbaru. 10(2).

Kemdikbudristek. (2022). No Title. Kementerian Pendidikan, Kebudayaan, Riset,
Dan Teknologi (Kemendikbudristek).
https://www.kemdikbud.go.id/main/blog/2022/02/merdeka-belajar-episode-
20

Maknun, J., Indonesia, U. P., & Author, C. (2022). Jurnal Pendidikan Teknologi
dan Kejuruan THE TECHNOLOGICAL PEDAGOGICAL CONTENT
KNOWLEDGE ( TPACK ) COMPETENCE OF VOCATIONAL HIGH. 28(1),
63-74.

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data analysis: a

methods sourcebook Third edition.

Mishra, P., & Koehler, M. J. (20006). Technological Pedagogical Content
Knowledge: A Framework for Teacher Knowledge. 108(6).
https://doi.org/https://doi.org/10.1111/j.1467-9620.2006.00684.x

Nurdin, N., Anugrawati, N., Bulkis, A., Mannong, M., Makassar, U. M., & Info,
A. (2023). ANALYZING THE IMPLEMENTATION OF TECHNOLOGICAL
PEDAGOGICAL CONTENT KNOWLEDGE ( TPACK ) BY EFL TEACHERS
IN. 49-60.

Rahayu, S., Rahmadani, E., Syafitri, E., Sri, L., Prasetyoningsih, A., Ubaidillah,
M. F., & Tavakoli, M. (2022). Teaching with Technology during COVID-19

Pandemic : An Interview Study with Teachers in Indonesia. 2022.

https://doi.org/10.1155/2022/7853310
Rogers, E. M. (2003). Diffusion of Innovations (Fifth Edit).

Schmidt, D. A., Baran, E., Ann, D., Mishra, P., & Koehler, M. J. (2009). Journal
of Research on Technology in Education Technological Pedagogical Content
Knowledge ( TPACK ). November 2014, 37-41.



https://do1.org/10.1080/15391523.2009.10782544

Sy, Y. R., Raja, P., & Sinaga, T. (2023). Investigating English Teachers ’
Perception About the Use of TPACK in EFL Learning. 16(02), 326-338.

UNESCO. (2023). No Title. Global Education Monitoring Report Team.
https://unesdoc.unesco.org/ark:/48223/pf0000385723

Wijaya, I. N. A. (2022). English Language Education Student- Teachers ’
Perception on TPACK. 3(1), 9—18. https://doi.org/10.36663/tatefl.v3i1.193

72



