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ABSTRAK

Penelitian ini dilatarbelakangi oleh pentingnya pembelajaran berdiferensiasi dalam
konteks sekolah inklusi yang memiliki keberagaman karakter, kemampuan akademik, gaya
belajar, serta kebutuhan khusus peserta didik. SMP IT Madani Islamic School Payakumbuh
menerapkan tes STIFIn sebagai instrumen pemetaan karakter peserta didik sejak awal masuk
sekolah. STIFIn merupakan metode pemetaan potensi dan kecenderungan karakter individu
berdasarkan dominasi sistem kerja otak yang mengklasifikasikan individu ke dalam lima mesin
kecerdasan utama, yaitu Sensing, Thinking, Intuiting, Feeling, dan Instinct. Pemetaan ini
digunakan untuk memahami kecenderungan gaya belajar, cara menerima dan mengolah
informasi, serta karakter dasar peserta didik sebagai landasan penyusunan strategi
pembelajaran. Penelitian ini bertujuan untuk: (1) mendeskripsikan pemanfaatan hasil tes
STIFIn dalam perencanaan diferensiasi pembelajaran Pendidikan Agama Islam (PAI) dan Budi
Pekerti pada kelas VII sekolah inklusi; (2) menganalisis implementasi hasil tes STIFIn dalam
diferensiasi metode, media, dan evaluasi pembelajaran; serta (3) mengidentifikasi faktor
pendukung dan penghambat implementasi hasil tes STIFIn dalam pembelajaran PAI dan Budi
Pekerti.

Penelitian ini menggunakan pendekatan kualitatif dengan jenis penelitian lapangan
(field research). Subjek penelitian terdiri atas guru PAI dan Budi Pekerti, wakil kepala bidang
kurikulum, serta peserta didik kelas VII. Teknik pengumpulan data dilakukan melalui
observasi, wawancara mendalam, dan dokumentasi. Analisis data dilakukan melalui tahapan
reduksi data, penyajian data, dan penarikan kesimpulan. Keabsahan data diuji melalui
triangulasi sumber dan triangulasi teknik. Hasil penelitian menunjukkan bahwa pemanfaatan
tes STIFIn telah menjadi bagian integral dari sistem pendidikan sekolah sejak tahun ajaran
2019/2020. Seluruh peserta didik baru diwajibkan mengikuti tes STIFIn sebagai bentuk
asesmen awal sebelum proses pembelajaran berlangsung. Hasil tes tersebut didokumentasikan
secara sistematis dan dicantumkan dalam daftar kelas sehingga dapat diakses dan digunakan
oleh guru sebagai rujukan aktif dalam menyusun perencanaan pembelajaran. Dalam tahap
perencanaan, guru PAI dan Budi Pekerti memanfaatkan data STIFIn untuk mengidentifikasi
kecenderungan karakter belajar peserta didik dan menyesuaikannya dengan strategi
diferensiasi yang akan diterapkan.

Pada tahap implementasi, diferensiasi pembelajaran terlihat dalam variasi metode yang
digunakan. Peserta didik dengan kecenderungan Sensing lebih diarahkan pada praktik ibadah,
simulasi, dan pembelajaran konkret, sedangkan peserta didik dengan kecenderungan Thinking
difasilitasi melalui diskusi analitis, penalaran logis, dan penugasan berbasis argumentasi.
Peserta didik dengan kecenderungan Feeling lebih dilibatkan dalam kegiatan refleksi nilai dan
diskusi empatik, sementara tipe Intuiting diberikan ruang untuk eksplorasi ide dan
pengembangan gagasan kreatif. Adapun tipe Instinct cenderung diarahkan pada kegiatan
kolaboratif dan responsif terhadap dinamika kelas. Selain diferensiasi metode, guru juga
melakukan penyesuaian media pembelajaran melalui penggunaan demonstrasi, praktik
langsung, media visual, serta kegiatan berbasis proyek sederhana. Evaluasi pembelajaran tidak
hanya dilakukan melalui tes tertulis, tetapi juga melalui penilaian praktik, observasi sikap, dan
penilaian partisipasi, sehingga mencakup aspek kognitif, afektif, dan psikomotorik secara
terpadu. Faktor pendukung implementasi meliputi kebijakan sekolah yang menjadikan STIFIn
sebagai sistem resmi pemetaan karakter, pelatihan terstruktur melalui program Teacher
Akademis, forum diskusi rutin antar guru, dukungan biro psikologi dalam interpretasi hasil tes,
serta komitmen manajemen sekolah dalam mengintegrasikan STIFIn ke dalam praktik
pembelajaran. Sementara itu, faktor penghambat meliputi belum meratanya pemahaman guru
terhadap konsep dan implementasi STIFIn secara mendalam, keterbatasan waktu dalam
mengelola diferensiasi pada kelas yang heterogen, serta kompleksitas kebutuhan belajar
peserta didik dalam konteks sekolah inklusi.

Secara keseluruhan, penelitian ini menunjukkan bahwa hasil tes STIFIn memberikan
kontribusi signifikan dalam mendukung pembelajaran PAI dan Budi Pekerti yang lebih adaptif,
responsif, dan inklusif. Pemanfaatan data karakter peserta didik secara sistematis membantu
guru menghindari pendekatan pembelajaran yang seragam serta mendorong terciptanya proses
pembelajaran yang lebih bermakna dan sesuai dengan kebutuhan individual peserta didik

Kata Kunci: STIFIn, pembelajaran berdiferensiasi, Pendidikan Agama Islam, sekolah inklusi,
karakter peserta didik.



ABSTRACT

This study is motivated by the importance of differentiated instruction within the
context of inclusive schools that accommodate diverse student characteristics, academic
abilities, learning styles, and special educational needs. SMP IT Madani Islamic School
Payakumbuh implements the STIFIn test as an instrument for mapping students’ character
profiles from the beginning of their enrollment. STIFIn is a method of identifying individual
potential and character tendencies based on dominant brain system functioning, which
classifies individuals into five primary intelligence engines: Sensing, Thinking, Intuiting,
Feeling, and Instinct. This mapping is used to understand students’ learning style tendencies,
ways of receiving and processing information, and fundamental character traits as a foundation
for designing instructional strategies. This research aims to: (1) describe the utilization of
STIFIn test results in planning differentiated instruction for Islamic Religious Education (PAI)
and Moral Education in seventh-grade inclusive classes; (2) analyze the implementation of
STIFIn results in differentiating teaching methods, learning media, and assessment strategies;
and (3) identify the supporting and inhibiting factors in implementing STIFIn-based instruction
in Islamic Religious Education and Moral Education.

This study employed a qualitative approach using a field research design. The research
subjects consisted of Islamic Religious Education teachers, the Vice Principal for Curriculum
Affairs, and seventh-grade students. Data were collected through observation, in-depth
interviews, and documentation. Data analysis was conducted through data reduction, data
display, and conclusion drawing. Data validity was ensured through source triangulation and
technique triangulation. The findings indicate that the utilization of the STIFIn test has become
an integral part of the school’s educational system since the 2019/2020 academic year. All new
students are required to take the STIFIn test as an initial assessment before the learning process
begins. The test results are systematically documented and included in class records, enabling
teachers to access and actively use them as references in preparing instructional plans. During
the planning stage, Islamic Religious Education teachers use STIFIn data to identify students’
learning character tendencies and adjust differentiation strategies accordingly.

At the implementation stage, differentiated instruction is reflected in the variation of
teaching methods applied in the classroom. Students with a Sensing tendency are directed
toward practical worship activities, simulations, and concrete learning experiences. Those with
a Thinking tendency are facilitated through analytical discussions, logical reasoning, and
argument-based assignments. Students with a Feeling tendency are more involved in value
reflection activities and empathetic discussions, while those with an Intuiting tendency are
given opportunities for idea exploration and creative development. The Instinct type is
generally directed toward collaborative activities and responsive engagement with classroom
dynamics. In addition to method differentiation, teachers also adjust instructional media
through demonstrations, hands-on practice, visual materials, and simple project-based
activities. Assessment is conducted not only through written tests but also through practical
evaluations, attitude observation, and participation assessment, thereby integrating cognitive,
affective, and psychomotor domains comprehensively. Supporting factors for implementation
include school policies that establish STIFIn as an official character-mapping system,
structured training programs through the Teacher Akademis program, regular teacher
discussion forums, support from the school’s psychology bureau in interpreting test results,
and strong managerial commitment to integrating STIFIn into instructional practices.
Meanwhile, inhibiting factors include uneven teacher understanding of the STIFIn concept and
its implementation, limited time to manage differentiation in heterogeneous classrooms, and
the complexity of diverse learning needs within the inclusive school context.

Overall, this study concludes that STIFIn test results make a significant contribution
to supporting more adaptive, responsive, and inclusive Islamic Religious Education instruction.
The systematic use of students’ character data helps teachers avoid uniform instructional
approaches and promotes more meaningful learning processes aligned with individual student
needs.

Keywords: STIFIn, differentiated instruction, Islamic Religious Education, inclusive school,
student characteristics.
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