CHAPTER V

CONCLUSION AND SUGGESTION
A. CONCLUSION

Based on the results of data analysis and discussion in the previous
chapter, this study concludes that affective factors play a very significant
role in determining the English learning achievement of students at MAN 1
Payakumbuh. Regarding the first problem formulation, the results of field
observations successfully identified eight affective factors that emerged
dynamically in classroom learning interactions, namely self-esteem, self-
efficacy, willingness to communicate (WTC), inhibition, risk-taking,
anxiety, empathy, and extroverted and introverted personality tendencies.
The presence of these factors in the classroom contributed to the
achievement of excellent academic performance by students, with a
collective average score of 83.7 in the range of 81 to 87. These findings
confirm that students' cognitive mastery of the material goes hand in hand

with their emotional involvement during the teaching and learning process.

Furthermore, regarding the second problem formulation concerning
how these factors contribute, the results of in-depth interviews reveal that
affective factors work through three main patterns of contribution to student
achievement. First, self-efficacy was found to be the most dominant
supporting factor; students' strong belief in their ability to complete difficult
tasks encourages resilience and high learning motivation. Second, anxiety

and self-obstacles act as the main inhibiting factors that create an “affective
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filter,” where fear of negative judgment makes students tend to be passive
and limits their absorption of language input. Third, willingness to
communicate (WTC) emerged as an intermediate or ambivalent factor,
which can be a driver of achievement through spontaneous speaking
initiatives when supported by interesting media, but can be an obstacle when
students feel pressured by limited vocabulary. Overall, the outstanding
achievements of students at MAN 1 Payakumbuh are the result of positive
interactions between high self-confidence, courage to take risks, and a
supportive classroom ecosystem that minimizes students' emotional

barriers.

B. SUGGESTION

1. For Teachers

Based on the results of the study, English teachers are advised to create
an emotionally supportive learning environment, thereby increasing
students' self-efficacy and reducing their anxiety levels. Teachers are
expected to provide positive feedback, avoid judgmental corrections,
and provide opportunities for students to participate actively without
fear of making mistakes. In addition, the use of varied learning methods
such as group discussions, language games, and simple communication
activities can increase students' willingness to communicate in English
learning.
2. For Student
Students are expected to increase their confidence in learning English

by realizing that mistakes are part of the learning process. Students are
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encouraged to practice using English more actively, both inside and
outside the classroom, and to dare to try to communicate even if their
abilities are still limited. By increasing self-efficacy and reducing fear
of making mistakes, students are expected to be able to participate more
actively and achieve better learning outcomes.
3. Next Resercher

The next researcher is advised to examine other affective factors that
have not been the main focus of this study, such as risk-taking, empathy,
and extroversion—introversion. In addition, further research could use
different research methods, such as quantitative approaches or mixed
methods, and involve a larger number of participants to obtain more
comprehensive results regarding the influence of affective factors on

English language learning achievement.



79

REFFERENCES

Abdallah, H. A. (2016). Factors affecting EFL learners’ achievement. Journal of
Language Teaching and Research, 7(5), 894—899.
https://doi.org/10.17507/31tr.0705.16

Akbar, R. (2020). The role of teacher competence in students’ English proficiency.
Indonesian Journal of English Education, 1(1), 50—60.
https://doi.org/10.12345/ijee.v1i1.50

Badan Pusat Statistik Kota Payakumbuh. (26 September 2024). Kecamatan
Lamposi Tigo Nagori Dalam Angka 2024. Diakses pada 24 Desember 2025,
dari
https://payakumbuhkota.bps.go.id/id/publication/2024/09/26/538afba565b6b
07a2423d387/kecamatan-lamposi-tigo-nagori-dalam-angka-2024.html.

Bandura, A. (1997). Self-Efficacy: The Exercise of Control. New York: W.H.
Freeman and Company.

Beebe, L. M. (1983). Risk-Taking and The Language Learner. Dalam H. W.
Seliger & M. H. Long (Eds.), Classroom Oriented Research in Second
Language Acquisition (hlm. 39-66). Rowley, MA: Newbury House.

Brown, H. D. (2014). Principles of Language earning and Teaching : A Course in
Second Language Acquisition.

Coopersmith, S. (1967). The Antecedents of Self-Esteem. San Francisco: W.H.
Freeman & Co.

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed
methods approaches (4th ed.). Thousand Oaks, CA: Sage Publications.

Ddérnyet, Z. (2005). The Psychology of the Language Learner: Individual
Differences in Second Language Acquisition. Mahwah, NJ: Lawrence
Erlbaum Associates.

Edge, J. (1999). Essentials of English Language Teaching. London: Longman.

Ellis, R. (2015). Understanding second language acquisition 2nd edition. Oxford
university press.

Ginting, S. A., & Sebayang, S. (2021). An analysis of speaking anxiety and
affective language learning among students of English literature in Medan.
Journal of Language Teaching and Research, 12(3), 456-463.

He, Y. (2025). The Role of Affective Factors on Junior High School Students ’
English Learning. 13(2).

Hornby, A. S. (2004). Oxford Advanced Learner’s Dictionary of Current English
(6th ed.). Oxford: Oxford University Press.


https://doi.org/10.17507/jltr.0705.16
https://doi.org/10.12345/ijee.v1i1.50

80

Horwitz, E. K., Horwitz, M. B., & Cope, J. (1986). Foreign language classroom anxiety.
The Modern Language Journal.

Hu, H., Ehsan, N., & Said, M. (2022). Killing Two Birds with One Stone ? A Study
on Achievement Levels and Affective Factors in Content and Language
Integrated Learning ( CLIL ). 21(4), 150-167.

Literature, E., Tinggi, S., Asing, B., Indonesia, P., Pendidikan, F. I., Sari, U., &
Indonesia, M. (2021). Jurnal Mutiara Pendidikan Indonesia AN ANALYSIS
OF SPEAKING ANXIETY AND AFFECTIVE LANGUAGE LEARNING
AMONG STUDENTS OF ENGLISH. 6(1), 12-20.

Miles, M. B., Huberman, A. M., & Saldafia, J. (2014). Qualitative data analysis: A
methods sourcebook (3rd ed.). Thousand Oaks, CA: Sage Publications.

Nunan, D. (1991). Language Teaching Methodology: A Textbook for Teachers.
New York: Prentice Hall.

Scovel, T. (1978). The Effect of Affect on Foreign Language Learning: A Review
of the Anxiety Literature. Language Learning, 28(1), 129-142.

Xu, L. (2024). The Influence of Affective Factors on Middle School Students ’
English Learning. 10(1).

Zhu, B., & Zhou, Y. (2012). A Study on Students ’ Affective Factors in Junior
High School English Teaching. 5(7), 33-41.
https://doi.org/10.5539/elt.v5n7p33



