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CHAPTER II

REVIEW OF RELATED LITERATURE

A. Theory
1. The The Concept of Speaking Ability
a. Definition of Speaking
Naturally, speaking as means of‘ communication is the process of

transmitting themessage» fro ource.to target language. By practice

speaking students at a some question in English. It

1 to send infor n, news, ideas, g ion.

as that speaking i

sharing

e _OI veroal and_laaal ariety of

m¢ b th

or foreign

con C

2009:/8) is 2

lang Caching. Despite 1 many years,

5" d Eny age teachers

teachi g ha¥

have continued to teach sPW@EPE just as a repetition of drills or

memorizatign of dialogues. However, y’s 1d rgquites that the ooal
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because, onlygigathatgvay entsgean expregs t elves and learn how

to follow thEA m ANiaGach communicative

circumstance.

According to Hammer (2001: 269) said that the ability to speak
English fluently presupposes not only knowledge of the language features,
but also the ability to process information and language on the spot. The

ability to process the information is also closely related to knowledge and
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Intelligence. According to Brown (1994) speaking is the ability to initiate
conversations, to nominate topics, to ask questions and to change the
subject.

Speaking is one of the central elements of communication. It means
that, speaking is the most noticeable skill in English, where to some
extents; speaking competence is ‘r‘ega‘rded as the reflection of students’
speaking skill. So i,t‘gi'yve‘s many ‘adv(antages‘ m learning. It can improve

students’ pron@inciation, str onation, graminatical structure and

vocabulary.

(2006: 119)

rmal and als

ers-ean-gatch urthermore,
same time.

easy to be

influenced.

In 1 ngfh dgm wit ti abflity i it
N IMAM.BONJO
talk about t R AN proach opens up a
wider perSpRe n 1 DV conl, @t e onsider language is
not only in terms of its structure (grammar and vocabulary), also it terms
of the communicative function it performs. In other words, we begin to

look not only at language form, but also what people do with these forms

when they are want to communicative with each other.
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In addition, speaking is the complex skill, when someone is speaking.
It is not enough for him/her just to know the sound, structure and
vocabulary system of the language. Brown (2007: 142) emphasizes the
speaking ability is divided into five components. They are grammar,
vocabulary,comprehension, fluency and pronunciation.

On the other hand, for aﬁla‘nguage learner speaking is useful for
communication and interﬁction with_otherf in ‘the classroom or outside.

Speaking is_ndtural ‘meéns unication tojexpress human being

(20006)
e qiuckly
nnatural pau 1 lency”. So
in tl e ¢ shetldsnot ' 0d structure

nts has, but vg hld the sense to

Based on description abov® the writer can conclude that speaking a

af@ral fe cogfinuniiktigl to S nfcirfs th
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involving a ﬁn KcNmGe speakers when he
produces it. P U

b. The Importance Component of Speaking
In speaking there are the importance components of speaking.
According to Brown (2007:142) there are five components of language

that influence the speaking ability. They are as follow:
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1. Grammar.

Grammar is sometimes defined as ‘the way words are put
together to make correct sentences. Grammar is one of the language
components. Grammar is the role by which we put together
meaningful words and parts of words of a language to communicate
messages that are comprehéhdiblef

2. Vocabulary

Ongof the jmport s thatisuppotts speaking in certain

language 1s voc right and appropriate words.

the foreign . & bw item of

ore<thanga-si

hich are mag

Comprehension

pilen igke MBilit d . rehcfisi
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earned. Ad WNhGes who are able to
understE les D

4. Fluency
Fluency means the quality of being able to speak or write a
language, espeacialy for a foreign language. Schmidt said that fluent

language use involves the processing of language in real time. That is,
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learners demonstrate fluency when they take part in meaning-focused
activity and do it with the speed and ease without holding up the flow
of talk. It means that fluency consists of the ease and speed of flow of
speech and comprehension for oral communication.
5. Pronunciation
Pronunciation means th‘e‘Way‘in which a language or a particular

word or sound isfpronounced.<Therefore, as an English tacher, you

not only; teach well“ pr on butalso "m'ake it possible for the

students to acqui imitating you.

vation is hi e of the
fivegbasie-ty 1

It is interested in what is labe[l® by “pronounciation”. She/he imitates a

nfive e @iprofuncilio

UIN.IMAM BONJO
It is some ﬂ RN Gnversatlon based on
the conteXP B

3. Responsive
It refers to someone’s comprehension of the short conversation, standard

greeting and small talk, simple request and comment, and the like.
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4. Interactive
Interaction consists of two forms. They are transactional language,
which has the purpose of exchanging specific information and
interpersonal exchanges, which have the purpose of maintaining social
relationship. It is more complex than responsive.

5. Extensive (monologue)
Extensive oral per»u‘Cti(‘)n‘ i.ncludes_speech, Qral presentation, and story

telling, in_which the'dpp r oral interaetion from listeners is

responses) or ruled out all

when there e interact.

ntainingssoci ' ; he students.

sclude that theg inguage is to
1al relatio great deal of

primary purpose to be nice to tI® person their live in “chat” when they

k@l. T e tiofilks Mllled alg fllctidgh in fhj c
N.IMAM.BONJO
primary listen A ﬁﬁvﬁre or less formal or
casual, when R ee Q, na 0 house, for instance
most of the start with more formal use of language. However, after they are
familiar, their conversation will be more casual. The main purpose of the

speaker in this function is to transfer their idea; speaker and listener should

have ability to encode and decode what the speaker says.
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Transactional function, on the other hand, is more concerned with the
transference of information. And then, transactional function as the primary
reason for the speaker to speak and the language tends to be clearer and
specific. Therefore, the learners of the English language must be introduced
to express themselves with interactional and transactional function in using
the language.

In communications "there ‘are two ways, “such as oral and written

communicationgIn this resear her will use oral communication. In

ommunicative skill te

express som
g.-

en lénguage 7 C ence of the
009) the goal

of the language learning is to ®Mable students to use the language in

mfhunid@ti C ufika st nicfiv i
NIMAMBONJO
communicativ tMNGGRiChardS (1986:71)
shows that, thde ardtou nic Ve cOMp .

1. Grammatical competence, it is domain of grammatical and lexical

capacity.
2. Sociolinguistic competence refers to understanding of social context in

which communication take place, including rule relationship, the shared
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information of the participant, and the communicative purpose of their
interaction.

3. Discourse competence refers to the interpretation of individual message
elements in terms of their interconnectedness and of how meaning is
represented in relationship to the entire discourse.

4. Strategic competence refers to t‘hexcc‘)ping strategies that communicators

employ to initiaté, terminate, maintain, repair, and redirect

communication.

haracteristics of Su

96: 120), tho

2. Participant is even
meafls (lhePiihe Mpss jscu is atfid by
N.IMAM.-BONJ
contributio f: eDsﬂdN G
3. MotivationEA

Learners are eager to speak, because they are interested the topic and

have something new to say about, or they want to contribute to achieve a

task objective.



18

4. Language is of an acceptable level
Learners express themselves in utterances that are relevant, easily
comprehensive to each other, and of an acceptable level
g. Teaching Speaking
Teaching is a process of transferring knowledge from the teacher to the
students, the objective to chance Behaviqr, attitude and etc. that be done by
teacher. Many componént‘ to Teach ,‘Asuccessfu‘l teaching, like teachers

proficiency, good‘leamers,“ m dia, to support, the material and etc.

here are relations‘hip

person in

1d be have

factors in your success in English®Motivation means having a real purpose

lefrnin isilor #lly Senfille to E fl\a réhson
N.IMAM.BONJO
part of secon Ale .A Gunicate in a second
language cleaE efl D: tri he ss of the learner in

school and success later in every phase of life. Therefore, it is essential that

language teachers pay great attention to teaching speaking. Rather than
leading students to pure memorization, providing a rich environment where

meaningful communication takes place is desired. With this aim, various
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speaking activities such as those listed above can contribute a great deal to
students in developing basic interactive skills necessary for life. These
activities make students more active in the learning process and at the same
time make their learning more meaningful and fun for them. While, for
informative speaking seeks to impart materials that will increase the
listener’s knowledge of a given'éUbject. If you know a great deal about
astronomy and give a,speech on the topjc, you expect your listeners to know

more about thef Subject 'Whe plete : yoﬁr talk (Samovar; 1972,

ally have to and many

be -ereated. ep Talking:
D4) that “for

setting, it is

very important to experience rea®communicative situation in which they

to € ir vivsd a S, i icll the@le, c
UINIMAM BONJO
In teachi g , teNj e paid attention on

the technique BACDiAI th I:Gd should be suitable

for the students. Harmer in Darmayenti (2006:14) adds that in order to make

the students are able to speak well, the teacher need to play the number of

different roles. He said that there are three important roles of teacher in

teaching speaking. Firstly, the teacher is as prompter. It means that the
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students get lost, can’t think of what to say next, or some other way lost the
fluency we expect of them. We can leave them to struggle out of such
situation on their own. However, the teacher may able to help them and the
activity to progress by offering discrete suggestion. If this can be done
support it will stop the sense of prostration that some students feel when
they come to a dead end of language or ideas.

Secondly, the teach@r is as participant. Is,means that the teacher should

be good animatdrs When“ askd students to produce the language.

ometime this ean be the activity clearly and with

. However, i ( illy that

e senior high
school ¢ ¢, here is the

score of each categories:
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= PADA
Component
Accent . Pronunciation frequently unintelligible. 0
(Pronunciation)

2. Frequent gross error and a very heavy accent make 1
understanding difficult, require frequent repetition.

3. “Foreign accent” requires concentrated listening, and 2
mispronunciation lead to occasional
misunderstanding and apparent error in grammar or
vocabulary.

4. Marked  foreign  accent” and  occasional 3
mispronunciation which do not interfere with
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understanding.

5. No conspicuous miss pronunciation but would not be 4
taken for native speaker.

6. Native pronunciation with no trace of “foreign 5
accent”.

Grammar 1. Grammar almost entirety inaccurate phrases. 6

2. Constant errors in showing control of very few major 12
Pattern and frequently preventing communication.

3. Frequent errors showing some major pattern 18
uncontrolled and causing occasional irritation and
misunderstanding.

4. Occasional errors shewing imperfect control of some 24
pattetn but no wyeakness that causes

_ahisunderstanding. ™
45. Fewerrors vaflano pattern of failure. 30
duringthe interview. 36
4
8
12
16
20
24
Wnative speaker.
Fluency 1. Speech is so halting and fragmentary that 2
conversation is virtually impossible
effortless and smooth as a native speaker.
Comprehension 1. Understands too little for simplest type of 4
conversation.

2. Understands only slow, very simple speech on 8
common social and touristy topics: require constant
repetition and rephrasing.

3. Understand careful, somewhat simplified speech 12

when engage in dialogue but may require
considerable repetition and rephrasing.
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4. Understanding quite well normal educated speech 15
when engage in a dialogue but requires occasional
repetition or rephrasing.

5. Understands everything in normal educated 19
conversation except for very colloquial or low
frequently items or exceptionally rapid or slurred
speech.

6. Understand everything in both formal and colloquial 23
speech to be expected of an educated native speaker.

2. The Concept of PMI Strategy.
a. Definiton of PMI Stratégy

rategy. that aims at encouraging the

est as that can b

Kern 200 a sytategy

pluses, the
cans “plus” is

related to the positive element 0¥ the topic. It can be all of benefits or

vifitag hing “infilreihe” 1 t ints flha T
N.IMAM.BONJO
interest. ‘A, N G

FurthemE wn DIAS teSha is a simple strategy

to look at the problem from all sides. PMI is an effective strategy used by
teacher to generate ideas about a question or problem and help them to see

and value of both possibilities of solution for the problem. This strategy can
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make students think better and more confident to speak about their
comprehension.

Through this strategy, students can find solution of the problem and
share it in discussion. In this activity, students can share their opinion freely.
This strategy can make the students more active and communicative in the
class.

b. Advantages of PMI Sti‘atégy_ y

According(to streetér there are Some benefits of using

PMI strategy in teachi

ind solution
ed <in‘ ' many

gaching or no PO ing process.

3. This strategy can be applied 11®group discussion. Through this strategy

s@ident@ c@\s t in on i u hin@a
U | Nl COIIMAMUSB O NJ 0 L
In co Vo th t trioy than comprehend a
prolem anE lut HEA my ild confidences of

students in speaking. Based on their knowledge about the topic, they can

share it to other confidently.
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¢. Procedure of PMI Strategy
Klippel (1992: 97) explains about the procedure of PMI strategy in
teaching , as follows :
1. Teacher give the class an idea \Or topic. The topic is familiar for
students.

2. The students have o tlad the plus point, minus point, and

interesting point 0

3) states so

ey-are'fotlo

frame on the 4 : each column

comments will show what S®Idents see as positive, “minus comment

will@h t enfiscis n 1 ues |
U | Nshol MAM@ tBGﬁJﬂ L

and min A ﬂ INmGoard, teacher writes

the topice cus tﬁ‘

2. Teacher assigns roles for small group work, reviews the cooperative
guideliness, and distributes one blank PMI per trio. Then, teacher
allows the groups three of five minutes for listening the pluses of the

topic. The teacher repeats the procedure for the minuses. After minus
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list time is up, teacher gives the opportunity for each group to ask list
the interesting question. After each group has finished its question list,
teacher invites on plus, minus, and one question from each group.

3. After reviewing the procedure, teacher ask the students to explain
when and where they might use a PMI, how it can help their thinking
in school and outside schoo'l; and ,v‘vhat the advantages of using a PMI
strategy.

3. The Concept of: Ddescriptive

Descriptive text is ing‘ English. There ar¢ many

a'n consist of t'1

ces and tells g portant to the

b) Body Paragraphs
¢ flescahfRddlibgpe ab ivihe ddhi e
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c) Conclusion A A'N G
In conclusion,E car eDs pin b t cription.

In other defenition A descriptive paragraph gives a clear picture of a
person, place, object, events, or idea. Details for descriptive text come from the

researcher’s senses; those are: smell, taste, touch, hearing, and sight (Fiderer,
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2002). In addition, Kane (2003: 351) stated that description is about sensory
experience, how something looks, sounds, and tastes. A good description is a
word picture, reader can imagine the object, place, or person in his or her mind
(Oshima and Hogue, 2007: 61). The goal of a good descriptive writing is to
involve the reader in the story as much as possible. Good descriptive makes the
reader feels as if he or she is pre’s_ent"ih‘the_s‘cene (Savage and Mayer, 2005: 28).

Based on some thqoriés ;bqye; fe’seqrcher”ccm\;:lude that a descriptive text

is kind of text that Should*l‘éérn ts. The teﬁ;t tells the readers about

aid. Accordi i1 s thesis,

below a tivegdoxt

means that, after writing the res
adfs a hahe Rcarfiicr Rscri
UINIMAMBONJOL
1. Identifica ‘A . AN G
Identify pE no t cri T re er can mention the

name, occupation, profession, and career of the thing that will be

cher gives specific explanation to the

describe
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2. Description
Describe parts, qualities, characteristics or explain about physical
features, the way he/she dresses, and his or her personality.
c¢) language features
1) Using present tense
2) Using detailed noun phra(s,e o
3) Adjective phraseﬂ |

4) Using relating verbs | g

5) Using action Verb

ae adverbial

St
outgthat-th 7 inus, and

* critical thig ing activities

the academic

year 2008 / 2009) in the teaching led
D ity t@pEktiglspflin ve t @k usfhg thl s ,
UIN.IMAM BONJOL
opportunities to ' eAl L Wi th T to use the English
language, but alsE ts' D Amiﬁ understanding will

improve.

ing process will provide the students an

The other relevance study is used in this study is Elisa (2013) in her thesis
about the effect of using plus minus interesting technique toward students

speaking ability at the second year of state senior high school 2 pekanbaru. The
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objective of the study is to find out the effect of using plus minus interesting
technique toward students speaking ability.

Based on the result of the research above, the researcher got conclusion
that there was significant increasing after using PMI strategy. The students to
be more active and brave to share their idea until more motivate to study well.
C. Conceptual Framework

Based on the preliminary studies »at_Senior‘High School Number 1 VII

Koto Sei. Sarik ita#as found ”t’ha dents. ‘hav‘é low in speaking. When

d lack of gr ¢ sentence

when th¢ ' ghtgwhen th
present o NSt were busy "E ause of that
condition, hing learning

Pprocess.

e e <’ p i itfle i thr I
UIN.IMAM'BONJOL
active to speak. ﬁgﬂﬂ NtG easier in speaking
learning process. P

In this study, there are two classes involved, the experimental class and
control class. The experimental class tough by using PMI(Plus Minus and
Interesting) strategy and control class tough by using conventional strategy.

The result scores of both classes analyzed and hopefully PMI(Plus Minus and
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Interesting) strategy would give a significant effect towards students’ speaking

ability at class of X senior high school number 1 VII Koto Sei. Sarik. The

conceptual frame work ¢  Teaching Speaking

/ \

Experimental Class Control Class

Teaching Speaking by
Using PMI(Plus Minus
and Interesting) strategy

Teaching Speaking by
Using conventional
strategy

The effect toward
students’ speaking ability
of Senior High School
number 1 VII Koto

D. Hypotesis
Bised infe!d@R pifle s fihenti fi yiibthes 1
UIN.IMAM.BONJOL
ability between t Aw TS N esting) strategy and
those taught witE nti aﬂA 10 B)ol 1 VII Koto Sei.

Sarik.



